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ATTITUDE TOWARDS RESEARCH OF Ph.D. RESEARCH SCHOLARS IN
RELATION TO THEIR RESEARCH ANXIETY AND SELF-EFFICACY

Sonia Gupta*®
*Research Scholar, Department of Education, Panjab University, Chandigarh, India
Dr. Gurmit Singh**

** Associate Professor, Malwa Central College of Education for Women, Ludhiana, Punjab,
India

Abstract

Present study was undertaken to imvestigate the relationship of attitude towards research with
research anxiety and research self-efficacy. 75 Ph.D. research scholars were selected randomly
from the discipline of Social Sciences of Panjab University, Chandigarh. Research attitude scale
by Bhutia and Kharsati (2013). adapted version of research anxiety rating scale by Onwueghuzie

2013). and research self-efficacy scale developed by the Imvestigator were used for data
collection. Result of the study revealed significant negative relationship berween attitude towards
research and rescarch anxiety. Significant positive relationship was found between attitude
towards research and research self-efficacy. Both research anxiety and research self-efficacy
significantly predict attitude towards research.

Key words: Attitude towards research, research anxiety, research self-efficacy, Ph.D. research
scholars.

Introduction is changing fast and life style is becoming

complex. In the fast moving world research

or results which are already lying in society. :': :T;@:;mm

It contributes towards the understanding of

the phenomenon and then communicates ﬁﬂemmmwﬂml o I
' ‘ of Qe ockery, Education has imporvet RSN '

that understanding to others. In this way L P

rescarch plays a key role of contributing in development N

social and scientific developments. With the mlhmmn ,.

advent of science and technology, the world

Research basically invents the information




expand their knowledge and

individuals to
clearly in

okills, express their thoughts
speech and in writing, grasp abstract
concepts and theories, and increase their

understanding of their community and the

world.

Fducation in a research situation is
completed to get better performance of
<chool and at the same time to advance those
students who thrash about to progress those
practices (Best & Kahn, 1993).

In everyday life people persevere at
activities they believe are possible.
Convinced they have the ability to
accomplish a task, they surely attempt it.
But, Uncertainty makes them reluctant. The
same is the case with the researchers. If they
have positive attitude towards research, they =
will complete the research pleasantly and it
will be of good quality (Saleem, Farid &
Akhter, 2015).

Attitudes of males and females had
been under study since long in different
fields of study. Girls' and boys' views on






qatistics, and the perceived usefulness of can be conclud
these  1OPICS l-.m-mmmcmal factors are miﬂf refers to
comprised of learning style, age, gender, and or lack of confic

ethnicity”. Bokeoglu-Cokluk and  Yilmaz work. ‘ﬂum
(2005) defined rescarch  anxiety  as stressful or m s ":
“hehaviors such as feeling the boredom of anxious about research, th
the opinion of doing research, not doing affects the performance
rescarch unless obliged, feeling anxious work. The research

while doing research, lack of confidence
about doing research”. According to Higgins
and Kotrlik (2006) research anxiety refers to anxiety and research pre
the charactenstics which a student perceives
as discomforting to the extent that
productivity may be reduced. Papanstasiou
and Zembylas (2008) find that students who
considered research to be important for their
profession had higher levels of anxiety. But
Students who find research anxious and
stressful develop greater research anxiety |
that can affect their performance. Akcoltekin
(2014) has stated that research anxiety is an
occurrence of  anxiety divergently.
According 1o Onwuegbuzie (2013) research
anxicty is taken as anxiety involved when a



According to Bieschke (2006) research self-
efficacy is judgment about one’s ability to
perform specific research. Mullikin, Bakken,
and Betz (2007) defined rescarch self-
efficacy as the confidence one has in his or
her abilities to perform research related tasks
and activities. Boswell (2014) defined
rescarch self-efficacy as confidence in one's

ability to successfully execute rescarch-
related tasks.

Rescarch  self-efficacy may  be
considered as  optimistic  self-belief in
competence or chances of successfully

accomplishing the tasks related to research,
including all stages from finding an Idea,
conducting research and finally presenting
the results. The score of the test of research
self-efficacy developed by investigator was
taken as rescarch self-efficacy in the present
study.

ew of Related Literature

titude towards Research and Research

Papanastasiou  (2003), Adeyinka (2015),
gredig  and  Bartelsen-Raemy  (2018),
0 and Marpa (2019) found negative

student’s positive attitude towards research
will help n eliminating research anxiety.
Whereas Maharajan, Rajjah, Tam, Chaw,
Ang and Yong (2017), and Natividad,
Mangulabnan and Canlas (2019) found no
significant relationship between attitude
towards research and rescarch anxiety,
Kntikos. Saimi, Carter, Moles, and Krass
(2015) on the other hand found significant
positive  relationship  between  students’
attitude towards research and anxiety

towards rescarch.

Attitude towards Research and Research
Self-Efficacy

Shirbagi (2011) found similarity in attitude
towards research and research self-efficacy
among techmical and engineering students as
well as humanities students. Kalantary and
Nasinan (2019), Pamatmat (2016), Rezaei
and Zamani-Miandashti (2013) and Lovu,
Runcan and Runcan (2015) found positive
correlaion  between  attitude  towards
rescarch and research self-efficacy, Alma et.
al. (2019) found no significant relationship
between research self-efficacy and atti
towards research.




sludil.'s COmn

attitude towards rese
. : "
anxiety- Papanastasiod (2005) in Cypru

evinka (2015) in Nigeria; Gredig and

Ad
in Switzerland:

Rartelsen-Racmy (2018)
Garancho and Marpa (2019), and Alma, et.
al. (2019) in Philippine: Kakupa and Xue
(2019) in China; Maharajan et. al. (2017) in
Malaysia; Krtikos et. al. (2015) in
Austraha.

studies

conducted on relationship between attitude

Investigator found  six

towards research and rescarch self-efficacy -
Pamatmat (2016), and Alma et. al. (2019) in
Philippines: Shirbagi (2011) in Pakistan;
Kalantary and Nasiriani (2019), and Rezaei
and Zamani-Miandashti (2013) in Iran; and
Lovu et. al. (2015) in Romania.

As no study was found by
mvestigator conducted on the population of
Panjab University. Chandigarh on the
proposed topic, no definite conclusion can
thus be drawn regarding the attitude towards

rescarch Ph.D. research scholars in relation




Ph.D. research scholars from the discipline
of Social Sciences of Panjab University,
Chandigarh formed the sample of the study,
which included faculties of Education,
Commerce, Psvchology., Sociology,
Philosophy, Political Science, Fconomics.

History. and Geography,
Delimitations
l. The study was confined to the

scholars who have completed their

Pre-Ph.D. course work.

(5]

Self-efficacy was taken as research

self-efficacy.
Tools Used

a) Research Attitude scale by Bhutia
and Kharsati (2013).

b) Adapted version of research anxiety

rating scale by Onwuegbuzie (2013).

¢) Research
developed by the Investigator.

self-efficacy scale

Result and Discussion

tionship between Attitude towards

ch and Research Anxiety of Ph.D.

rch Scholars: To investigate the
significance of relationship between attitude
towards research and research anxiety of
Ph.D.  research  scholars  Pearson's

coetficient of correlation was worked out

and the value is given in the table 1 below:

Table 1: Relationship between Attitude
towards Research and Research Anxiety
of Ph.D. Research Scholars (N=75)

Variables r

Attitude towards Research | -0.75*

Research Anxiety

*Significant at 0.0] level of significance

Table 1 reveals that the value of correlation
between attitude towards research and
research anxiety of Ph.D. research scholars
is -0.75 which 1s significant (p<0.01).
Hypothesis 1 which states that “There is no
significant relationship between attitude
towards research and research anxiety of
Ph.D. research scholars™ is thus rejected.
There is significant negative relationship
between attitude towards research and
research anxiety of Ph.D. research scholars.
This finding is in line with the studies
conducted by Papanastasion  (2005),
Adeyinka (2015), Gredig and Bartelsen-
Raemy (2018), Garancho and Marpa (2019),
and Kakupa and Xue (2019).

the significance of

Malwa Journal of Education, Vol. 1, Issue 11, Annual, 30* Oct. 2020




atitude towards research and self-efficacy
& PhD. research scholars  Pearson’s

Ficient of correlation Was worked out
¢ 2 below:

.ty

and the value i1s given in the tabl

T able 2: Relationship between Attitude
rowards Research and Research Self-
¥ fMicacy of Ph.D. Research Scholars
(N=7%)

\ M‘_ == r
“Amitude towards Rescarch | 0.59*

"Rescarch Self-Efficacy
s L’ﬂ_’h ant at 0.0] level of significance

.

Table 2 shows that the value os correlation
hetween attitude towards research and self-
efficacy of Ph.D. research scholars is 0.59,
whach 1s significant (p<0.01). Hypothesis 2
which states that “There is no significant

relationship between  attitude  towards

Table 3 Step-up Regression Equations for Attit

10

Vasisbie Degree | R’

of
freedom




Table 3 shows that value of R” for research
anxiety is 0,56, thus 56% of attitude towards
resecarch of Ph.D. research scholars is
predicted by research anxiety. The value of
R for research self-efficacy is 0.36, thus
36% of attitude towards rescarch of Ph.D.
rescarch scholars is predicted by research
self-efficacy. The combined R’ is equal to
0.58. Thus 58% of attitude towards research
of Ph.D. research scholars is predicted by

research anxiety and research self-efficacy

taken together. The F for research anxiety
and rescarch self-efficacy taken together is
48.51 which 1s significant (p<0.01). Thus
the prediction of attitude towards on the
basis of research anxiety and research self-
Hypothesis 3 which
‘The predicion of attitude
towards research of Ph.D. research scholars
on the basis of research anxiety and research

is thus

efficacy 1s significant.
states that

slf-efficacy is not significant.’
sjected. The attitude towards research of
research scholars is significantly
icted by research anxiety and research
elf-efficacy significantly both individually
. This is due to significant

between attitude towards

11

Implications: The result of the study
revealed significant negative relationship
between attitude towards research and
research anxiety of Ph.D. research scholars,
It is also revealed that there is significamt
positive  relationship  between  attitude
towards research and rescarch self-efficacy
of Ph.D. research scholars. Both research
and research  self-efficacy
significantly  predict  attitude  towards
resecarch. Low research anxiety and high
rescarch  self-efficacy will help in in
developing better attitude towards research
among the Ph.D. research scholars. It is
suggested that university has to create
for reducing
research anxiety and developing research
self-efficacy. Proper facilities in library and
laboratories are required. Sufficient funds
must be allocated timely for the research
activities. Supporting attitude of the
supervisors can also help in reducing
research anxiety and improving research
self-efficacy.

anxiety

conducive  environment
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IENTAL HEALTH OF TEACHERS DURING COVID-19 PANDEMIC OUTBREAK IN
PUNJAB IN RELATION TO GENDER AND TYPE OF SCHOOL

Dr. Rachhpal Singh*

* Assistant Professor, GHG Khalsa College of Education, Gurusar Sadhar, Punjab, India
Abstract

In the presemt study investigator tried to investigate mental health of teachers during Covid-19

pandemic situation in relation to their job stvle and gender in Punjab state. This was an online

descriptive survey study in which Mental Health questionnaire was prepared on Google form

and sent to teachers teaching in various secondary schools of Ludhiana district in Punjab state.

100 teachers working on regular basis in secondary schools were selected (50 male, 50 female,

0 from Government and 50 from Private schools. Results revealed that male teachers have

significantly better mental health than female teachers. Teachers teaching in Government

schools have significantly better mental health as compared to teachers teaching in Private

schools during this pandemic period.

Key words: Mental health. male teachers. female teachers, Government school teachers, Private

school reachers, Covid-19 pandemic outbreak,

Introduction

the COVID-19 pandemic,

sachers, school counsellors, and school

hroughout

smployees have remained acutely focused

n supporting their students and continuing

» do their jobs at this time. In some cases,
may mean teaching, care-taking
hether for children or other loved ones),
nd continuing to work through the same

hallenges that anyone else is. While
es related to mental health have been
ightfully) front and center for supporting

been paid on maintaining the mental health
of the educators who are also trying to find
balance in our new way of living and with

salary cut from private sector etc.

According to  Murzello (2020)
Foundation for Educational
Research (NFER) report that found
experiencing  an  immense oun
occupational stress in comparis
professionals.

National
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Mental Health

Good health depends on the state of mind
and body. Each exerts a direct influence on
the other, but owing to the power of mind
over nature, good health is of supreme
importance, Health Education Authority
(1997) described mental health as the
emotional and spiritual resilience, which
enable as 10 survive pain, disappointment
and sadness. Kumar (1992) stated that
mental health is an index that shows the
extent 1o which the person has been able to
meet his environmental demands social,
emotional or physical. As laid down in the
Surgeon General's Report on Mental Health
(1999) mental health is a state of successful
performance of mental function resulting in
productive activities, fulfilling relationships
with other people and the ability to adopt to
change and cope with adversity. Mental
health is indispensable to personal well-
being family and interpersonal relationships,
and contribution to community or society.
Mental health is the springboard of thinking
and communication  skills, learning,
emotional growth, resilience and self-
esteem. As described by World Health
Organization (1948) mental health as a state

18

of complete physical, mental and social

well-being and not merely the absence

‘_‘u;;'.-.--
"l

discase or infirmity. World Heal
Organization (2004) viewed that me
health is a state of well-being in whic
individual realizes his or her own a
and can cope with the normal
can work productively and fruit fully and i
able to make a contribution to his or
community. Mental health is a state of
being and not merely the absence of disea:
or uniformity. According to Commonwes
Department of Health and Aged Care (2004
mental health in the population require
long term approach involving mult
sectors of the community for exam
having supportive and loving
sense of belonging at school and protec
from bullying and other forms
discrimination. Singh and Singh (2
revealed that though the subjects are no
in general, but a substantial proportion i
risk of developing psychological

B




pthers. Thus, it 1s concluded that mental
pealth of ecachers 1s necessary, both for their
well-being and ceffectiveness and quality in
arrying out teaching-leaming processes in
he classroom in general, and in particular,
o the all-round development of students |
A teacher is a central axis of the educational
ommunity and acts as coordinator for an
tre network of interpersonal relationships
educational processes. For reducing
isabling

and debilitating mental and

matic symptoms and Increasing teacher
of coping
trategies among teachers is must. The most
hurdles in the way of
pchievements among pupils and teachers are

pifectiveness., development

profminent

mental imbalances i.e. anxiety, frustrations,
ensions etc. Thus good mental health of a
sacher contributes to the effectiveness of a
Kumar and Nayar (2020) have
ggested that issues of mental health should
considered and also addressed as anxiety,
ess, fear, trauma, helplessness and other
issues are experienced during
pandemic. Wang, Pan, Wan, Tan, Xu, Ho,

AT .

B
L] L e

Ho (2020) reported  severe
ychological distress (anxiety, stress, and
ssion ) during Covid-19 among Chinese

jonals. Similarly, another research on
"hinese nationals by Qiu, Shen, Zhao,
Vang. Xie and Xu (2020) found

19
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psychological  distress  such as  siress,
anxiety, and depression quite common and
hence. alarming. Evidently, people’s mental
health was badly affected during pandemics

such as SARS
Related Literature

Islam, Barna, Raihan, Khan and Hossain
(2020) conducted a study on 476 students
living in Bangladesh. The result of the study
showed that students experienced high
depression and anxiety. No significant
difference was found in depression and

anxiety of male and female students.

Karasar and Canli (2020) conducted
a study on 518 individuals from different
cities of Turkey contacted through Google e-
form between April and May 2020. The
result of the study revealed that females
were depressed as compared to male.

Rehman, Shahnawaz, Khan,
Kharshiling, Khursheed, Gupta, Kashyap
and Uniyal (2020) conducted a study on 403
participants (110 male and 291 female). The
result of the study revealed that both males
and females suffer equally by depression.
The levels of stress and depression were
found to be mild, whereas the levels of







difference in Mental Health of Male and

emale  Teachers  during
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Covid-19

Pandemic  Situation: To investigate the

ignificance of difference in mental health of

male and female teachers during Covid-19
pandemic situation mean, standard deviation
and t-ratio were worked out and the values
are given in table 1 below:

Tablel: Significance of difference in Mental Health of Male and Female Teachers

Groups N Mean Standard Deviation | t-ratio
Male school teachers 50 22.07 997 3.93*
Female school teachers 50 16.13 9.01

*Significant at 0.01 level of significance

able 1 shows that mean scores of mental
calth of male and female teachers are 22.07
6.13 respectively. The value of t-ratio is
.93 which 1s significant (p<0.01). Hence
exists significant difference in mean
cores of mental health of male and female
of Punjab. Male teachers of Punjab
re mentally healthier than female teachers.
I leads to rejection of hypothesis | which
ftates that “There exists no significant
in the mean scores of mental

CNC

This finding is in line with the study
conducted by Karasar and Canli (2020),

Difference Mental  Health  of
Government and Private School Teachers
during Covid-19 Pandemic Situation: To
investigate the significance of difference in
health Government and Private
school teachers during Covid-19 pandemic
situation mean, standard deviation and t-
given in table 2 below:

mental

ble 2: Significance of difference in Mental Health of Government and Private School
» ‘ Teachers

4 X




significant (p<0.01). Hence there exists
significant difference in mean scores of
mental  health among Government and
teachers of Punjab.
Government school teachers of Punjab are
mentally healthier than Private school
teachers. This leads 10 rejection of
hypothesis 2 which states that “There exists
no significant difference in the mean scores
of mental health among Government and
Private school teachers.” This may be due to
the difference salary, job security, and
working hours in government and private
sector. The private sector employees are not
getting proper salary, their job is at risk in
the COVID-19 situation.

Private  school

Implications: Results of the study showed
healthier than female teachers. It is
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achers

ntroduction

ucation is an important aspect that plays a
ge role in the development of a nation.
future of nation is being shaped in the
. One of the most important
influencing education is the teacher.
role of the teacher is very important in
knowledge and implementing the
and programmes of the nation. A
who begins the professional life with
commitment and sense of responsibility
to face many challenges in his
i life and for discharging his

CUPATIONAL STRESS IN RELATION TO PERSONALITY HARDINESS AMONG
MALE AND FEMALE SCHOOL TEACHERS
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Assistant Professor, Malwa Central college of Education for Women, Ludhiana, Punjab, India.
Manpreet Kaur**
**Rescarch Scholar, Malwa Central college of Education for Women, Ludhiana, Punjab, India.
Abstract

he present studv is an attempt to study the relationship between occupational stress and
rsomaliny hardiness among school teachers. Sample of the snudy consists of 100 (50 male and
0 female) school teachers of Ludhiana district. Occupational Stress Index by Srivastava and
ngh (1984) and Singh and Personality Hardiness Scale for Teachers by Kaur, and Kaur (2012)
ere used to collect data. The results of the study showed no significant difference in
cupational stress of male and female school weachers. The results showed that occupational

tress and personality hardiness in teachers is negatively correlated.

ey Words: Occupational stress, personality hardiness, male school teachers, female school

duties and responsibilities well, a teacher
must be competent, possess good mental
health and above all he should be satisfied
with his job.

A teacher 1s a kingpin in the entire
system of educanion. Earlier, a teacher was
held in high esteem by almost all cultures of
the world and was given names like
“Mentor™ or “Guru”. With changing times
and with change in norms and traditions,
there has been a drastic change in the
expectations from a teacher. Teaching has

now become a very demanding occupation
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as teachers besides playing many roles, have productivity,
many deadlines to meet and a lot of and quality
responsibilities to shoulder (Kaur, 2011).

Occupational Stress is stress at work.
Stress is mental, physical or emotional strain
or tension or it is a situation or factor that
can cause this. Occupational stress occurs
when there is a discrepancy between the
demands of the environment'workplace and
an individual's ability to carry out and
complete these demand. As with other forms
of tension, occupation stress can eventually
affect both physical and emotional well-
being if not managed effectively.

According to the curremt World
Health Organization’s (WHO), occupational
or work-related stress “is the response
people may have when present with work ol i 1
to their knowledge and abilities and which
challenge their ability to cope (Maulik,
2017). Allen, Hitt and Green (1982) have

L
Il




Swessful — circumstances  are  an
demic part of living and hence courage is
peded 1f one 1s to grow and develop rather
an deny and avoid. Hardiness is a pattern
atitudes and  skills that provide the
age.  stralegies 10 tum  adverse
mstances from potential disasters into

wth opportunities instead.

Hardiness, as a personality style was

st introduction by Kobasa in 1979,
obasa described a pattem of personality
aracteristics that distinguished managers
d executives who remained healthy under
stress, as compared to those who
eloped health problems (Kobasa. 1979).
addi (2006) has characterized hardiness as
combination of three attitudes
control and challenge) that
er provide the courage and motivation
eded 1o turn stressful circumstances from

=
AR ER =]

 Maddi and Kahn (1982)
5s as a constellation of
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tend to have dedication to a purpose. a
survival in the face of stress and also the
Hardiness is a shock
absorber for stress so that, a person who has
more psychological hardiness is in a better

enrichment of life.

position to handle stress at work and can
perform well especially during tough times
when the job demands are high. Bartone
(2006) considers hardiness as something

global than mere attitudes. He
conceives hardiness as a broad personality
style or generalized mode of functioning that
includes  cognitive, emotional  and
qualities.  Psychological
hardiness is a personality based tendency
which reduces the impact of stress by
optimistic cognitive appraisals and decision
copying action. Hardiness is often
considered an important factor in
psychological resilience or an individual-
level pathway leading to resilient outcomes.
As stressful circumstances mount, so does
the physical and mental strain on the
individual, and which in tm leads to l
breakdowns in health and pum

behavioural






ge of 24 10 45 vears. Results indicated

at female teacher had significantly higher
el of job stress as compared to male

chers

Wallnas and Jendle (2017)

nducted a study on 145 upper senior
ondary school teachers in Sweden. The
sult of the study showed female teachers

d sigmficantly highe3r occupational stress

compared to their male counterparts.

Suleman, Hussain and Jumani (2018)
ucted a study on 402 secondary school
pads (260 male and 142 female). The result

the study revealed no

significant
ifference in occupational stress of male and

ale secondary school heads.

Ghosh, Adhikani and Mahato (2020)
nducted a study on 363 male and 234
rmale teachers selected from 30 schools of
est Bengal, India. The result of the study
wealed that the female teachers felt more
ress than their male counterparts.

Studies by Antoniou, Polychroni and
chakis (2006); Kumar et. al. (2013);
mari and Sharma (2013); Wallnas and
adle (2017); and Ghosh et. al. (2020)
that female teachers reported
gnificantly more occupational stress than
ir male counterparts. Whereas Suleman

29

et. al. (2018) found no significant difference
in occupational stress of male and female

secondary school heads.

Occupational  Stress in  Relation to

Personality Hardiness

Servellen and Leak (1994) conducted a
study on 237 hospital nurses. Result of the
study revealed that Hardier nurses reported
less work-related stress, less emotional
exhaustion, and less anxiety, depression, and

somatization.

Bala and Kaur (2017) conducted a
study on 500 secondary school teachers (250
male and 250 female). The result of the
study revealed significant negative
relationship between personality hardiness

and work related stress.

Kumar, Bata, Sharma,

Bhatia and Bhuchar (2019) conducted a

Kumar,

study on 100 teachers from five different
schools of tri-city area of Panchkula, Mohali
and Chandigarh. Result of the study
indicated significant negative relationship
between  personality  hardiness  and
occupational stress (r=-0.447, p<0.01).

Significant negative relation'ship
between occupational stress and personality

was found by Servellen and Leak (1994);
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Bala and Kaur (2017); and Kumar et. al.

(2019)
Objectives

l. To compare occupational stress in

male and female school teachers.

To study the relationship between
occupational stress and personality

liness of school teachers.

= Lo

Sample: The sample of the present
consisted of 100 teachers (50 males ang
females) taken randomly from g
schools of Ludhiana district.

Tools Used

I. Occupational Stress Index (Sri
Singh, 1984).

2. Personality Hardiness Scale for Teac
(Kaur & Kaur, 2012) A

Result and Discussion

Difference in Occupational Stress of M
and Female Teachers: To investigate

significance of difference in

stress of male and female teachers n
standard and t-ratio were worked out anc
values are given in table 1 below:




ghle | shows that the mean SCOTes in

upational  stress of male and

female
chers are 124.28 and 118 44 respectively.
e t-ratio was found to be 181, which 1s
w significant. This shows that there is no
gnificant difference in occupational stress

etween male and female teachers. Thus the

vpothesis 1 which states that “There exists
significant  difference in  occupational
gs of male and female school teachers™ is
ed. This finding is in line with the
mducted by Suleman et. al. (2018),

31

Relationship between Occupational Stress

and  Personality  Hardiness and  its

in  School Teachers: To

nvestigate the significance of relationship

Dimensions

between occupational stress and personality
hardiness and its dimensions in school
teachers Pearson’s co-efficient of correlation
was worked out and the values are given in
following table:

e 2: Significance of Relationship between Occupational Stress and Personality
Hardiness and its Dimensions in School Teachers (N=100)

Variables

pational Stress and Commitment

-0.20*
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INTELLIGENCE AND PROBLEM SOLVING ABILITY AS
ACHIEVEMENT IN SCIENCE OF NINTH GRADE §

Renu Bala*
*Research Scholar. Department of Education, Panjab University, C

Abstract

Present study was undertaken to study intelligence and problem solving ability ; I
achicvement in science. 200 ninth grade students were selected randomly from G

aided schools of Jalandhar district of Punjab, India. Achievement Test in Scien
the imvestigator, Mixed test of Intelligence by Mehrotra (2012) and Problem Sol
bv Dubev and Mathur (2017) were used for data collection. Result Q" ﬂﬁ
significant positive relationship berween achievement in science and i
pasitive relationship was also found between achievement in science and m olvi
Intelligence and problem solving ability taken together predicted achievement in
significantly higher as compared to their separate prediction. :
Key Words: Intelligence. problem solving ability, achievement in achi

grade students.

Introduction Smdm iu m

Academic achievement at school level is
important as it is linked to the higher
education and the job prospects of the
students. According to Regier (2011)
academic achievement is important for the
successful development of young people in
society. Students who do well in school are
wmmmumw,
mﬂhm cupational a



cationally purposetul activities,
guisinon Ol desired kmxu]cdg,:
mMpCicneIes, attainment of L‘dumtumal

eomes or post college performance (Kuh,
nzie. Burkley, Bridges & Havek, 2006).
scording to Dictionary of Education online
ford (2008) academic achievement is a
asure of  knowledge

gamned through

prmal education usually indicated by test
OTCS., j_":;n‘]g- pomt average and dcg:m.-
Smgh  (2010)

ccording to academic
hicvement refers 1o achievement in a
arate subject or total scores of separate
jbjccts  combined.  Hence academic
hievement 1s concerned with the quantity
d quality l-.-;lnung attained n a ijﬂﬂ or
oup of

subjects, after a period of

According to Shelat (2015)

pstructions

ademuc  achievement refers to  the
holastic achievement at the end of an
adermic year  evaluated by some

andardized achievement tests.

\chievement in Science, thus, means
those behavioral changes, which take
ice i individuals as a result of the
rming  experiences of various Kinds;
0 lulaswellaspmcnml in the field of
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science. In general, it refers 10 the scores

obtained in the subject of science (Bala,
2019),

Intelligence is an important variable
studied in relation to academic achievement
(Watson & Monroe, 2009; Abdullah, Hamid
2010 Chandra &
Azimmudin, 2013; Soares, Lemos, Primi &
Almeida, 2015; Dev, 2016; and Dandagal &

Yamswami, 2017).

&  Jamaluddin,

Intelligence

The word intelligence came from a Latin
word comned by Cicero to translate a Greek
word used by Anstotle to coner all cognitive
process (Hasija, 1993). The faculty of
reasoning and understanding, as distinct
from feeling and wishing or terms used in
general discourse for what in psychology in
usually called intelligence (Dictionary of
Psychology, 2001). According to Columbia
Encyclopedia, 6" Ed. (2006) intelligence is
‘the general mental ability involved in
calculating, perceiving
relationship and analogies, learning quickly,
storing and retrieving information, using
language fluently, classifying, generalizing,
and adjustment to  new  situations.’
According to Sharma (2016) intelligence is a
sort of mental energy, in the form of mﬂﬁ m‘

reasoning,









Table 1: Relationship between
Achievement in Science and Intelligence
of Ninth Grade Students (N=200)

\ariables ‘[ r
0.27*

' Achievement in Science |

-

L Intelligence
*Significant at 0.0] level of significance

Table 1 reveals that the value of correlation
| achievement in science and
se of ninth grade students in 0.27,
agnificant (p<0.01). Thus there is
it positive relationship between
ent in science of ninth grade
ad their intelligence.  Hypothesis
states that “There is significanmt
etween achievement in science
students and their

<
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was worked out and the value is give
table 2 below:

Table 2: Relationship |
Achievement in Science and Proble
Solving Ability of Ninth Grade Stude
(N=200)

Variables
Achievement in Science
Problem Solving Ability |
*Significant at 0.05 level of significance

Table 2 shows that the value of corre
between achievement in  science
problem solving ability of m
students in 0.17, which is signi
(p<0.05). Thus there is significant pos
of ninth grade students and their prob
solving ability. Hypothesis 2 which 3
that ‘There is significant relatio
ﬂr #MW

Rl }-I ‘l
l.l rl' .‘F '|,1 H _'f
[



iction of Achievement in Science: To
estigate conjoint effect of intelligence
problem solving ability towards the
of

fiction achievemenmt in science of

Table 3 Step-

D-c-grt'r

-

\ ariable
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up Regression Equations for Ninth (

nmth graders R along with R2 and F-ratio

were worked out and the values are given in
table 3 below

srade Students for Achievement in

Science (N=200)

— e —

R’ R F-ratio r.‘-ilep up  Regression
of | Equation
freedom |
e LI9R 1007 1027 |1s47% |y=2282+027X,
solving | 1, 198 0.03 |0.17 5.76% Y =28.06+0.17X;
|
1D |
|
Intclligence +11,197 010 032 10,81+ Y = 1978 + 017X, +
Problem  solving 0.27X;
Al

ble 3 reveals that for ninth grade students,
luc of R for intelligence is 0.07 and that
problem solving ability is 0.03. Thus 7 %
-lievement n science is predicted by
Jizence and 3% by the problem solving

Ihe combined R’ is equal to 0.10.
s 10% of achievement in science is
wted by intelligence and problem
ving ability taken together. 90% of

F for intelligence and problem solving
iy taken together is 10.81 which is

“Significant at 0.05 level of significance
*Significant a1 0.01 level of significance

significant (p<0.01). Thus ntelligence and
problem solving ability taken together
predict achievement in science significantly
higher as compared 10 their separate
prediction. Hypothesis 3 which states that
"The conjoint  effect -.;f ntelligence and
problem towards the
prediction of achievement in science is
thus  not  rejected.
Achievement in science is sigmificantly
predicted by Intelligence and problem
solving ability for ninth class students as the
relationship of achievement in science with

solving  ability

signficant,” i
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intelligence (Table 1) and with problem

solving ability (Table 2) is significant.

Implications: Results of the study shows
that both intelligence and problem solving
ability are significant predictors of
achicvement in science. It is thus suggested
o parents and teachers that students from
the initial stage need to be provided
conducive environment for the development

of intelligence and problem solving ability.

Providing children books, toys,
o~ il Sl alien
:an help in development of mental
lem solving ability. Involve

play which pr
Dewar, 2013). Having good

Vo ettt e H L 5
I _
&
i 1|

a2

Bala. R. (2019). Effect of mind m

Chandra, R. & Azimmudin,

achievement of .
students in relation 1o their
solving ability and m
anxiety, The fnfmww

Indian Psychology, 3(4];,
Retrieved  from '

camcnl:’uploadllw

strategy  on  achieve
retention in science, problem
ability in relation to ',;j_
anxiety of IX graders.
Ph.D. thesis in -
University, Chandigarh.

Influence of intelligence and
on academic achieve e
m md '
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Dr. Parineeta™
*Principal, Moga College of Education for Girls, Moga, Punjab, India.
Pratibha**

**Research Scholar, Moga College of Education for Girls, Moga, Punjab, Ir

Abstract

Present study was undertaken to investigate the significance of relationship between '.:,:-
of secondary school students with their home environment. 200 students of IX were §
randomly from the Government schools of Ferozepur district of Punjab. India for the
Adjustment Inventory for school student by Sinha and Singh (2013) and Home
Inventory by Mishra (1989) (Revalidated by the investigators) were used for data

Result of the study revealed significant positive relationship berween adjustment a -..f-' :
environment for male, female, wrban and rural secondary school students

Key words: Adjustment. home environment, male secondary school students, female se
school students, wrban secondary school students, rural secondary school students d

_ | family which provides him the best gre

~Intr .‘. uctior iy - training  in  social  Jife.

i e O : ete. In each and every =l )

Bk ;w otherwise child is of its original activities have been trat
b o other institution,

organization of family has Cblnﬁ



pme bright. while on the other hand a child
g n an unfavourable environment falls
ind the natonal norms. \_1““} f-'.lt.‘[nr,\' affect

students

Most

Important  factor s

stment

\djustment is a process that helps the
n to lead a happy and contented life
le mamntaining a balance between his
s and capacities to fulfill them.
ustment 1s most adequately conceived of
he smooth harmonious I'unctinning of the
le individual, physical, psychological,
ological and ethical to achieve fulfillment
his potentialities.

According to Good
oY) state that adjustment is the process of
g and adopting modes of behaviour
able to the environment or the changes is
environment. According to Parmeswaran
Beena (2004) adjustment is a process by
h a hiving organism acquires a particular
acting or behaving or changes an

i ¥
L)

ing form of behavior or action.

According to Arkoff (1968) ‘there is

like
siment which can be achieved once and
Il times. It is something that is constantly
ed and re-achieved by us.” Adjustment
person is based on the harmony between

ing satisfactory or complete
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adjusted individual knows his own strengths
and limitations, respects himself and other
aspires reasonably does not find fault with

others, show flexibility in adjustment.
Review of Related Literature

Nihira, Mink and Meyers (1981) conducted a
study on 104 9-16 year old trainable mentally
retarded children. Results reveal that specific

factors of

home  environment

were
significantly related to the adjustment of
students in school, including (a) harmony and
quality of parenting, (b) educational and
cognitive stimulation available at home, (¢)
support

cohesiveness of family members.

emotional for leaming, and (d)

Ramaprabou (2014) conducted a
study on 70 adolescents  swudying
undergraduate in the Arts and Science

Colleges of Puducherry, India. Findings of the
study revealed significant effect of family
environment on the adjustment patterns of the
students.

Shukla and Bhanot (2017) conducted
a study on 100 adolescent girls (students) of
age group between 13-16 years had been taken
from two colleges in Ayodhya , Faizabad
district of Uttar Pradesh, India. The results
revealed that many home environment
dimensions (Control, Protectiveness,

Educati 1, . 30 Oct. 2020
Malwa Journal of Education, Vol. 1, Issue 11, Annual,



Conformity.  Social isolation,  Reward,

Deprivation of privilege and Permissiveness)
sienificantly correlated with various

Health, Social,

were

and

adjustments  (Home,

Fmotional)

Singh and Mathew (2018) conducted
a study on 600 students studying in senior
Allahabad district of

secondary schools of

Uttar Pradesh, India. The result of the study

revealed that  Perception of Control,
Protectiveness, Nurturance, Rejection,
Permissiveness  component  of  family

environment does not contribute in social and
emotional adjustment government and private
students studying in secondary students of
Allahabad. Findings also revealed that
Pumishment component of family environment
contribute negatively in the social and

emotional adjustment.

Mahajan and Kauts (2018) conducted
a study on 200 adolescent students of which
100 student were of working mothers (50 girls
+ 50 boys) and 100 adolescent students were
of non-working mothers (50 girls + 50 boy).
The result of the study revealed that there
exists a staustically insignificant impact of
home environment on the adjustment.

Nihira et. al. (1981), Ramaprabou

(2014). Shukla and Bhanot (2017). Singh and

“"‘“mﬂmmmu

a8

between home environment g
Whereas Mahajan and m& l.
relationship ' _
environment and adjustment.

significant

Emergence of the Problem

Investigators found few studies coy
the relationship between adiju
(Nihira  et. g
Ramaprabou, 2014; Shukla & Bh
Singh & Mathew, 2018; i
2018). No study was found ¢
secondary  school students of
district of Punjab, India. The pre
thus seems fully justified. l

environment

Objectives

1. To investigate the
relationship between

home environment of secons
boys.

2. To investigate the
relationship  between ad)
home environment of seco
girls.

3. To inw M- H



investl Ihl.l

To

eale

relanonship between home environment

and adjustment ol

secondary  school

students of rural areas

To nvestigate the

significance of

relatonship  between  adjustment and

home enmvironment of secondary school

ey
Sl LI T AL DS

potheses

here 15 no  significant relationship

hetween adjustment and  home

environment of secondary school boys.
ere 15 no  significant relationship

between adjustment and  home

environment of secondary school girls.

There 1s no significant relationship
between  adjustment and  home
environment of secondary school

students of urban areas.

lhere is no significant relationship
between  adjustment home
of secondary school

students of rural areas.

and

environment

There is no significant relationship
between  adjustment home
of secondary school

and

environment

students,

sigmficance of
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Method: Descriptive survey method was

used in the study.

Sample: 200 students studying in IX class

ol Government schools of Ferozepur district

of Punjab, India were selected randomly
giving equal representations on the basis of

gender and locale.

Tools Used

I. Adjustment Inventory for school student
by Sinha and Singh (2013).

2. Home Environment Inventory by Mishra
(1989).

Result: To investigate the relationship
between adjustment and home environment
of secondary school students Pearson’s co-
efficient of correlation was worked out and
the values are given in tables 1, 2, 3, 4 and 5
below:

Table 1: Showing Co-efficient of
Correlation between Adjustment and
Home Environment of Secondary School

boys (N=100)
Groups r
Home Environment 0.21*
Adjustment J -







conducted by Nihira el. al
Ramaprabou (2014), Shukla and
2017), Singh and Mathew (2018),

I able 4 Showing Co-efficient of

orrelation between .\"j"1"n“| and

¢ Environment of Secondary School
Student of Rural Areas (N=100)

\ ariables L Bl r

cnvironment

i ar 0.01 level of significance

-

- < shows that the value of correlation

Adjustment and Home

nment of secondary school students

areas 1s 0.27 which is significant

Hypothesis 4 which states that

no significant relationship between

wnt and home environment of

ondan school students of rural areas,” is

ted. This finding is in line with the

ies conducted by Nihira et. al. (1981),

aprabou (2014), Shukla and Bhanot
17). Singh and Mathew (2018).

Table S: Showing Co-efficient of
Correlation between Adjustment and

Home Environment of Secondary School

Students (N= 200)
I Variables r
?djustmcnl 0.19*

Home environment

*Significant at 0.0] level of significance

Table 5 shows co-efficient of correlation
Adjustment and Home
Environment of secondary school students
of Ferozepur district. The value of r is 0.19,
which 1s significant (p<0.01). This indicates
that adjustment of secondary school students
positive  relanonship
adjustment. Hypothesis 5 which states that
“There is no significant relationship between
adjustment and home environment of
secondary school students,” is thus rejected.
This finding is in line with the studies
conducted by Nihira et al (1981)
Ramaprabou (2014), Shukla and Bhanot
(2017), Singh and Mathew (2018).

between

has  significant

Implications: Result of the study reveals
sigifiosss positive M“'
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> To investigate the significance of
relationship between self-efficacy and
peer pressure.

To study the significance of conjoint
effect of locus of control and peer
pressure towards the prediction of self-

cfhicacy

e

Hypotheses

There is no significance of relationship
hetween  self-efficacy and locus of
control.

2 There is no significance of relationship
berween self-efficacy and peer pressure.

3. The comjoint effect of locus of control
and peer pressure towards the prediction
of self-efficacy is not significant.

Method: Descriptive survey method of
research was used in the study.

State of India.

Tools Used
1.
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Table 3 Step-up Regression Equations for Self-Efficacy

Variable Degree R* | R o

of

freedom
Individual control | 1, 298 0.14 |0.37 48.31*
dimension of locus
of control i
Peer pressure 1,208 004 [019 [1099* |Y=82.14
Individual control [ 1,297 | 0.17 [0.41 |29.13* E 4§ '?_-;,'
dimension of locus 0.16X;
of control + Peer
pressure

*Significant ar 0.01 level of significance

Table 3 reveals that for secondary school
students,
dimension of locus of control is 0.14 and
that of peer pressure is 0.04. Thus 14% of
self-efficacy is predicted by individual
dimension of locus of control and 4% by the
peer pressure. The combined R’ is equal to
0.17. Thus 17% of self-efficacy is predicted
by individual dimension of locus of control
and peer pressure taken together. 83% of
self-efficacy is predicted by the variables not
included in the present study. The F for

value of R’ for individual

&
I

= e

scparate prediction. iyjNy
states that *The
control and peer p es: .
prediction of self-efficac
is thus rejected. Self-effi
predicted by individual dim
of control and peer pressure
school students as the rela
ofconrol (Table 1) and
(Table 2) is significant.

3 e




Ative att

The relationship betweer

control (internal — €
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MENTAL HEALTH OF CHILDREN DURING PA
P.J. Varghese®

*Research Scholar Department of Education, CT University,

Abstract

In the present article impact of CO¥ 1D-19 pandemic, started in China ﬂr
children is discussed. COVID-19 pandemic has affected 548 mimm

rooms. This has broader impacts on children. The children e.fpeddﬂy ﬁ! '
difficult to connect online classes. COV ID-19 has affected them mentally, p: '-:B;-_-_._ g
physiologically. Parents need to help children in this pandemic situation by I
time with them. making them aware about the problem, encouraging U

precautions, encouraging them to develop their hidden talent and wrilizing M

Key Words: COVID-19 pandemic, mental health, children.

Introduction the affected children v

symptoms the far reaching effect
wide (Gudbjartsson, Helgasor

The outbreak of the COVID-19 started in
| in December 2019 (Prem, Liu,
ssell, Kucharski, Eggo & Davies, 2020).
e .;M’ time, precisely in March
:_F_r. vas declared a "Pandemic” by
w (World Health he: ASe
0. has affected all mos R



- Abrol. 2020; Prem, et. al., 2020;

| yiemphat & Yasn, 2020).
 has come 1o a standstill ever
1d-19 has affected all the areas
he worst affected would be the
svstem. The Covid-19 has
wav the classrooms, plavground,
and
from school

Corona,” vou were good for

ctivines,  nons,

sports,

celebrations  €tc.

for few days (Because they got
hut now they are fed-up), now you

rst enemy to all children!

: most active group, the children

stav at home. Parents at home

5 erv difficult to manage this
attack of the pandemic. This
nending and continuous staying at
made children to go nto stress.
nstitutions side it is compelled to
Il the possible technological
zive away the teaching learning
wit from classroom to mobile

or offline video
WIEC classes. A shift from technologically

assisted
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Children's Mental Health Problems in

Relation to Pandemics

Public health emergencies like pandemics or
epidemics, cause damage on physical as
well as mental health. Children are
particularly vulnerable because of their
limited understanding of the event. They are
unable to escape the harms of the situation
physically and mentally as they have limited
coping strategies. They may not be able to
communicate their feelings like the adults.
Closure of schools and separation from
friends has further caused stress and anxiety
in children. Exposure to mass media
and unvenfied
information circulating on social media also
has aggravated the mental distress. This
pandemic has definitely affected mentally,
psychologically, socially, economically and
physiologically to the all walks of life.

coverage of crisis

In a survey during lockdown in
Bangladesh 30.5% of children were found
mild, 19.3% moderate, and 7.2% severe
mental health problem. In another survey in

ltaly33%ofchildrenrepawdm t
31.3% loneliness, 30.4% uneasiness, 30.1%

and worries (Wagner, 2020). =
end of course had o Sﬂﬂﬂ' a lot. '

bl wOrst - v
s atlected ones were the ’
’ Silieyg -
'S and the teachers

-lassroom o (jmglc Meet Clm
% Loom Clags rooms (Kim, 2020). The

1 r
vin

A |
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reching of uncertainty and anxiery
el A 2

o the « h-,_..hl.'!'l

wecording to Kumar, Navar and
~020) World Health Organization,
t and Indian Association For Child
Adolescent Mental Health and National
e of Mental Health and Neuroscience
dia wam about the broader impacts on
ren and call for urgent action to support
wid's children amudst the pandemic

h mav have lasting consequences.

sive Media Coverage

at home 1s a positive and constructive
pugn. It 1s In a way call 1o self-

ntine. In this testing time of social
pecoming exposed to the excessive
iz coverage of the pandemic. On one
' and social media is
ng continuous updates on nationwide
worldwide and advising
‘e to adopt social distancing but on the
hand. it 15 also creating sensationalism
spreading misinformation. Research has
™ that excessive television exposure led
Teased incidences of Post-Traumatic
* Disorder (PTSD) and other mental
' disorders. There are fears that similar
%rs can develop in children due o
‘¢ usage of electronic and social

electronic

situation,
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media. Furthermore, Cxcessive social media
usage makes children vulnerable to online

predators, and cyber bullying (Imran,
Zeshan & Parvez, 2020).

Children are observing

Social isolation, lack of celebrations like
marmage & festivals, visiting family friends,
or gowng to mall or movie theatre, diming ou
or going for a long drive on car or
motorcycle etc., may aggravate the impact
of stressors. This has forced the family
members to lock themselves in the house.
This has affected the children. They are
always under watch. Children are extremely
sensitive to the emotional state of the adults
around them, who are their essential source
of security and emotional well-being. Young
children feel, absorb, experience their
parents” stress and may display their worries
in ways that carcgivers may interpret as
misbehaviour. Parents may notice that their
toddlers and preschoolers are more fussing
and winning, are struggling 10 focus. or
engage in play, and are becoming more
aggressive. Some children may stant
asking for bottle, thumb sucking. toileting
sccidents, not wanting o dress or feed
ives. bocoming. - clingie "lL i

mu.mwmm













and  self-isolation

" .
“.;r,q;J‘li aniine

the COVID-19 pandemic on

during

|x'='F‘!“' < well-being, and how to cope
with o Iernational  Jowrnal of
Crofene and Healthcare Research,
5(2). 12-20 Retneved from

nshr.com LISHR

""\
1

“EF (2020). Coronavirus (( OoViD-19)

rips Retneved from

iR ing
htips. ' WWWw i.lnlt'c.'t'.l'-rg COronavirus/c

ovid-19-parenting-tips

er. K.D. (2020). New findings about

children’s mental health during

COVID-19. Psvchiatric Times

Retrieved from https:/'www,
psvchiatrictimes.com/view/new-find

ings-children-mental-health-covid-19

d Health Organization (04 October

2020) disease

Coronoviris
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(COVID-19) Retrieved

https://www.who.int/docs/default-

from

source/coronaviruse'si tuation-reports

20201005-weekl y-epi- update-8.pdf

World Health Organization (18 June 2020).

Coronavirus  disease

(COVID-19)

advice  for  public:  Advocacy
Retrieved from hitps://www.who.int
emergencies/diseases novel-coronavi
rus-2019/advice-for-public/healthy-

parenting

World Health Organization (2020). Mental
health

considerations during the COVID-19

and psychological
outhreak. Retrieved from htps://
www.who.int/docs/default-source/co
ronaviruse’/mental-health-considerat

1ons.pdf
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¢ adolescents has grown as one of
M =

ne arca of imterest among teachers,
e -

hers social and political leaders.
Self-csteem s

an overall

ent of the individual’s worthiness.
gmcent <

wed In 4 positive or negative

gion  towards  them. It is the way
sduals think and feel about themselves

how well thev do things that are

ant 10 them. Ro:acnhcrg { lQﬁS}

i self-esteem as a “stable sense of

orth” whereas Branden (1969) defined

-

steem as the “disposition to experience
If as beng competent to cope with
challenges of Iife” and as being worthy
ppimess Self-esteem is believed to have
clements — self-knowledge and self-
included the

ns about their own strengths and

o Is
LSS il

individual's

nesses. abilines, attitudes and values.
deve pment starts at birth and 1s
Manily developing under the influence of
ence Leavitt, Covarrubias. Perez. and
o (20 5 )
(‘

clf-esteem is a fundamental human
1 15 pant of the process of life and
“spensable 1o normal and hcallh)’

¢lopment and 1s vital for survival.

POsitive self-esteem for leens 1S

” .
“ 1 allows them to ry new

things, take healthy

problems. In

risks and  solve

tum. their leaming and
development will be productive and will ser
them up for a healthy and positive future. A
young person with healthy self-esteem 15
more likely to display positive behavioural
characteristics. On the other hand, the
individuals with low self-esteem have a
difficult time dealing with day to day
problems, are overly self-critical. and can
become passive, withdrawn, and depressed.
Such persons may hesitate to try new things,
may speak negatively about themselves, are
casily frustrated, and often see temporary
problems as permanent conditions. They are
pessimistic about themselves and their life

as well as the people around them.

Self-esteem among adolescents is
arguably one of the most widely studied
constructs in the modern social sciences and
more than 35,000 publications have been
published on this construct. A large body of
been charactenzed by
contentious theoretical debates about the

literature  has

origins, causes, and consequences of self-
esteem (Baumeister, Campbell, Krueger, &
Vohs, 2003; Gebauer, Wagner, Sedikides &
Neberich, 2015; Leary, 2004), but the field
has recently come to a more unified view of

dwlifespnndcvclopmdwﬁ
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gon or allow verbal give-and-take.
julgent parenting  style which s
zed as low in demandingness but
n responsiveness  and parents are
ive to their children and satisfy
‘s needs, but they fail to set proper
inary, exhibit behavioural control, or
tor

demands mature

behaviours.
, neglectful parenting stvle which is
enized as low In responsiveness and
ingness and  parents  are parent-
and they are seldom engaged in
rearing practices. They neither provide
h nor set rules for their children (Bi.

Li, Wang, Zhang & Deater-Deckard,

Diana Baumrind who is considered
the pioneer of introducing parental
and control has given three types of
ting style: authoritarian, authoritative,
per

missive

with four imperative

parenting  including
adulthood and control,

umcation and

stvles, nurturance
th and disciplinary strategies. Cherry
) and Baumrind (1966) points out that
ority of parents show one of three

Oned parenting styles.

"'\U‘hl'ﬁluriun ("Too

hard") 1s

Mzed by high demandingness with

75

low  responsiveness,

The  behavior of
authoritarian parent

15 ngid, harsh, and

demanding. Abusive parents usually fall in

this category (although Baumrind is careful
1o emphasize that, not all authoritarian
parents are abusive). Research indicated that
power-assertive techniques of socialization

(threads, commands. physical force, and

love withdrawal) use by authoritarian
parents and restrain

children's  self-

cxpression and independence (Zupanéig,
Podlesek & Kawtie, 2004). Specifically,
adolescents

with  authoritarian  parents

reported greater empathy, temperance, and

0 peer pressure but
characterized by lacking spontaneity and

resistance often

intellectual  curiosity  (Cole, Cole &
Lightfoot, 2005).
Permissive ("Too soft™) is

characterized by low demandingness with
high
permissive parent is overly responsive to the
child's demands, seldom enforcing
consistent rules. It has been seen that the
‘spoiled’ child often has permissive parents.

responsiveness. The behavior of

Authoritative  ("Just  Right”)
parenting style is characterized by high
demandingness with huge responsiveness.
The authoritative parent is one who is firm
but not rigid, willing to make an exception
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ors” and fathers” resulted in higher self.

n among adolescents as compared (o
ritarian style of parenting which is
o have a

significant negative

lation with  the self-esteem of
sscents (Sahithva, Manohari & Vijaya,
9. Trpathi & Jadon, 2017; Nayak &
har, 2016 Sharma & Pandey, 2015:
na & Aggarwal, 2015). However there
il dearth of studies pertaining to the
ct of parenting styles on self-esteem of
ren in Indian context which initiated the

ent study.

Keeping in  view the varying
nting styles adopted by parents and its
act on personality of the children, the
of sclf-esteem in achievement in life
therr mutual interaction, the investigator
10 explore the effect of authoritarian
authonitative parenting styles of mothers
fathers on the self-esteem of

lescents.

rational Definitions

enting Style: Parenting style is the
- Parents deals with their children in
* Ol rules, behavior and affection to
It children_ Parenting Styles and
Mons Questionnaire (PSDQ) used
Study conceptualized three types of
NE styles namely Authoritarian,

77

styles. However for the present

study only
wo

types  of parenting  styles e
Authoritarian and Authoritative parenting
styles has been taken.

Authoritative Parenting Style: It is the
parenting stvle in which adolescents
perceive that their parents are demanding
and responsive. A rational, democratic
approach in which both parents and
adolescent’s rights are respected.

Authoritarian Parenting Style: It is the
parenting  style where adolescents
perceive that their parents are more of
demanding but low in responsiveness to
adolescent’s rights and needs.

Self-Esteem:  Self-esteem is  ‘an
individual belief in one’s self-worth’.
Self-esteem is only one component of the
self-concept, which Rosenberg in his Self-
esteem Scale used in the present study,
defines as "totality of the individual's
thoughts and feelings with reference t©
himself as an object’ (Bandura, 1997).

Objectives

i Toexaminctheimpaﬂofw }
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able 1 (2): The Impact of Parenting Style of 3

Tother ang

- : of
Adolescents on Self-Esteem of Adolescents (N=300)
dent | [ e T———
Variable | Variable §s | M8 | Ry
F'“‘hﬁr's Pal‘t'ﬂling ___—'"‘——_‘-——"-————-_.——_____
£ | Style 186.25 1 186.25 | 793¢
Main Effects .
T e e S
If-esteem | Style 14366 | 1 | 14366] s
- “*T\TEF‘%E&H——_-___#_H‘_
Interaction 2 i Pm"“"g
Effects Styte % Father's 28.94 1 28.94 LI
Parenling Stvle
| Within |
Group 7628.06 | 296 | 25797 |
(Error)
Total R049 67 209
gnificant at 0.01 level of significance,

weans non-significant

Table 1(b): Mean Scores of Self-Esteem of Adolescents

due to Authoritative and
Authoritarian I':rtnﬁng Style of Mothers and Fathers (N=300)
Authoritative Authoritarian Total
Fathers Fathers
itative Mothers 21.32 18.85 2112
itarian Mothers 19.30 18.04 19.00
20.65 18.68
Perusal of Tables 1(a) and 1(b) show = 19.00). This implies that self-estcem of
(1) a significant difference exists in self- adolescents whose mothers are

of adolescents due to mother’s
g style of being authoritative or
ian (F = 723, p<0.01, mean
)= 21.12, mean (authoritarian)
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is higher than those whose mothers are
authoritarian; (i) & significant difference.
exists in self-esteem of adolescents dux
A






je 2(b): Mean Scores of Self-Esteem of Adolescent boys due to Authoritative and
Authoritarian Parenting Style of Mothers and Fathers (150)

T Authoritative Authoritarian Total
Fathers Fathers
JEREe 21.14 17.67 2078
fothers ' s
th ritarian
e 18.86 18.56 18.74
Total 20.30 18.33

rusal of Tables 2(a) and 2(a) show
a significant difference exists in self-
 of adolescent boys due 1o mother’s
stvle of being authoritative or

arian (F = 4.47, p<0.05, mean

Htative) = 20.75, mean (authoritarian)
d). This implies that self-esteem of
ent boys whose mothers are
ative is higher than those whose
s are authoritarian; (ii) a significant

ice exists in self-esteem of adolescent

to father's parenting style of being
ative or authoritarian (F = 4.31,
mean (authoritative) = 20.30, mean
arian) = 18.33). This implies that
sem of adolescent boys whose fathers
oritative is higher than those whose
authoritarian; (i) The interaction
of mother's parenting
tive and authoritarian)
style  (authorita

T

authoritarian) was significant for self-esteem
of adolescent boys (F= 6.23, p<0.05) with
mean score of self-esteem of adolescent boys
with authoritative mother and father,
authoritarian mother and father, authoritative
mother and father and
authoritative father and authoritarian mother
as 21.14, 1856, 1767 and 18.86
respectively. Thus, there is a significant
difference in self-esteem among adolescent
boys due to the interaction between mother’s

and father’s parenting style.

authoritanan
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Adolescents on Self-Esteem of Adolescent Girls (N=150), .
t CF .
Dependent Independen SS dy S .
' Variable Variable alue
Mother's Pan:nting 139.75 1 139.75 : 3
Style ‘
Main Effects :
Father's Pmn"“g 104.05 | "}405 3 w
Self-esteem Style '
Mother’s Parenting
Interaction
i Stvle x  Father's 441 1 441 0.17%
Effects
Parenting Style
Within
Group 3803.51 | 146 | 26.05
(Error)
Total 4051.72 | 149

*Significant at 0.05 level of significance,

NS means non-significant

Table 3(b): Mean Scores of Self-Esteem of Adolescent girls due to Authoritatit

Authoritarian Parenting Style of Mothers and

Authoritative

o

—

' l.. farian |




This implies that self-esteem of

girls  whose mothers  are

sve is higher than those whose
lare authontarian; (i) a significant
exists in self-esteem of adolescent
to father’s parenting style of being
ive or authoritanian (F = 399

ean (authoritative) =

19.00). This

20.02, mean
1an) - implies that
of adolescent girls whose fathers
itative 1s higher than those whose
authoritanian; (111) The interaction
of mother’'s  parenting  style
tive and authoritarian) and father's
style (authoritative and
1an) was not significant for self-
f adolescent girls (F= 0.17, p>0.05)
score of self-esteem of adolescent
authoritative mother and father,
ian mother and father, authoritative

and and

authoritarian  father
ive father and authoritarian mother
» 1871, 2150 and 19.88
ly. Thus, there is no significant
in self-esteem among adolescent
10 the interaction between mother’s
's parenting style.

of results

is of the results depicted in Tables
Ib), it may be concluded that the
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parenting style of mothers and fathers have

significant  impact  on self-esteem  of

adolescents with adolescents of authoritative

mothers and fathers having higher self-

the with
authoritarian mothers and fathers leading to

esteem  than adolescents
rejection of hypothesis 1 stating “There
exists no significant impact of authoritative
and authoritarian parenting style of mothers
and fathers on self-esteem of adolescents’.
However no significant interactional effect
of authoritative and authoritarian parenting
style of mothers and fathers was found on
self-esteem of adolescents. Similarly Tables
2(a) and 2(b) revealed that the parenting
style of mothers and fathers have significant
impact on self-esteem of adolescent boys
with adolescent boys of authoritative
mothers and fathers having higher self-
esteem than the adolescent boys with
authoritanian mothers and fathers leading to
rejection of hypothesis 2 stating “There
exists no significant impact of authoritative
and authoritarian parenting style of mothers
and fathers on self-esteem of adolescent

bovs'. A significant interactional effect of

Il
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